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Ysgol Golwg Y Cwm is an English medium, community focused school which serves the area of Penrhos and Ystradgynlais. Currently there are 202pupils on roll including a 3- and 4-year-old provision. The school also hosts a Flying Start setting and has 2 area Specialist Teaching Facilities for 20 pupils with ALN, who are drawn from other schools within the cluster. The school has a rolling 3-year average of approximately 32% of pupils who are eligible for FSM and 45% of children on the ALN register. 

Ysgol Golwg y Cwm is a caring, happy, inclusive and stimulating learning community where our children feel safe and secure. Our wonderful school and our own woodland provide children with unique opportunities to achieve, develop confidence and self-esteem through learning and experiences both indoors and outdoors.
We provide a caring, happy and stimulating environment, where all our children feel safe and secure. We pride ourselves on the nurturing approach and the family feel as you walk through our school doors. Our dedicated and enthusiastic staff provide an exciting, creative and challenging curriculum and are committed to achieving the highest standards in teaching and learning for all children. A high priority is given to pupils’ personal, social and emotional development and we promote high standards of behaviour where children learn and play together. Children are at the heart of everything we do and we strongly believe that it is our role to ensure that all children reach their full potential whilst they are a member of our school family.
We strive to build positive relationships with our families and the community as it is our belief that we all need to work together for the best outcomes for our children.  Our dedicated family engagement officer is at hand to help, support and provide additional services if needed.
We are very fortunate to have wonderful school grounds and our own woods and the school is part of the Forest school initiative. This allows our children unique opportunities to achieve, develop confidence and self-esteem, through hands on learning experiences in our outdoor environment.
Working for Excellence – Children come First!
Gweithio I Ragoriaeth – Plant sy’n dod yn Gyntaf!




This document is based on the Welsh Government school improvement guidance, published June 2022
https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-accountability 
	Timeline
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	Planning 
	Summer 2023/Autumn 2023
	

	Reviewing
	December 2023
	

	Reviewing 
	March 2024
	

	Reviewing
	July 2024
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	Contextual Information  

	Workforce Planning: number of fte TEACHERS
	10

	Workforce Planning: number of fte SUPPORT STAFF 
	14.5

	Pupil numbers and groups of learners
	
[bookmark: _MON_1757417232]   

	Grant funding plan (to include PDG, RCSIG, PL, 
Accelerated Learning)
	

[bookmark: _MON_1757347298][bookmark: _MON_1757406283]     

	Targets
	

	Monitoring Evaluation and Review calendar
	


	Professional Learning Plan
	







Progress against previous inspection recommendations
	Very good progress
	Strong progress
	Satisfactory progress 
	Limited progress

	Tackles the recommendation in every way 
	Tackles the recommendation on the whole 
	Tackles the recommendation in many ways
	Does not satisfy the recommendation

	Does not require any further attention to any aspect.
Very good effect on the quality of provision.
	Requires attention only to minor aspects.
Positive effect on standards and / or the quality of provision.
	Continues to require substantial attention to some important aspects.
Limited effect on standards and / or quality of provision.
	Each aspect or many important aspects continue(s) to require attention.
No effect on standards and / or quality of provision.



	Progress against previous Estyn Recommendations
	Progress (choose colour)

	Recommendation 1: To improve handwriting and presentation

	Impact:
	

	Recommendation 2: To improve the re-drafting of work at KS2

	Impact:
	
	

	Recommendation 3: To narrow the gap in attainment between girls and boys and FSM and Non FSM

	Impact:
	

	Recommendation 4: 

	Impact:
	




School and Governing Body appraisal of the progress with 20 / 20 priorities
	Very good progress
	Strong progress
	Satisfactory progress 
	Limited progress

	Tackles the recommendation in every way 
	Tackles the recommendation on the whole 
	Tackles the recommendation in many ways
	Does not satisfy the recommendation

	Does not require any further attention to any aspect.
Very good effect on the quality of provision.
	Requires attention only to minor aspects.
Positive effect on standards and / or the quality of provision.
	Continues to require substantial attention to some important aspects.
Limited effect on standards and / or quality of provision.
	Each aspect or many important aspects continue(s) to require attention.
No effect on standards and / or quality of provision.



	Progress against 2022 / 2023 priorities
SEE IMPACT ASSESSMENTS  - EMBEDDED
	Progress (chose colour)
	Carry forward to next year’s plan?

	Priority 1: Reading

	Success Criteria: 
	

	
[bookmark: _MON_1757326076]Impact: 
	
	

	Priority 2:  Numeracy and Mathematics – Problem solving

	Success Criteria:
	
	

	
[bookmark: _MON_1757098612]Impact:
	
	Good progress made

	Priority 3: Cymraeg - Oracy

	Success Criteria:
	

	
[bookmark: _MON_1757325575]Impact: 
	
	Some targets to address – will not be main area for development but will form part of AOLE action plan

	Priority 4: Wellbeing – increasing self esteem and self belief

	Success Criteria:
	

	
[bookmark: _MON_1757348956]Impact:
	
	

	Priority 5: 






Three-Year Priorities 2023 – 2024
	
	Learning
	Well Being /Attitudes to Learning
	Teaching and Learning Experiences
	Care, Support and Guidance
	Leadership

	2023-24

(high level priorities)
	1. Improve standards of extended writing
2. Improve understanding of representing and interpreting data
	·  To ensure positive attitudes towards individual personal wellbeing including, physical health, sleep importance and diet.

	1. Increasing independence in learning and in pupils.

2.Embedding assessment procedures
	1. Participation in RADY project – focus on proportional representation.
	1.To further embed opportunities for action research for staff.


	2024-25

(high level priorities)
	· To improve children’s understanding of the similarities and differences between the languages they speak and those they are learning.
· To improve standards in the school’s chosen “other” language

	· To review and improve attendance procedures and strategies in order to improve attendance
	· To ensure effective teaching of the cross-cutting themes.

	· To review and evaluate provision and support for the RVE curriculum.
	To ensure that the ALN develop system and processes which meet the needs and requirements of the ALN act for all pupils with ALN.

	2025-26

(high level priorities)
	· To ensure pupils make good progress in science and technology
	· To improve children’s understanding of rules, norms and behaviours of different groups and situations and how they can influence them. 

	· To maximise opportunities for outdoor learning experiences.
	· To increase participation and engagement in the creative arts for all groups of learners
	· To evaluate and review all leadership roles within the school and their impact.






	
	SIP Priority
	Rationale
	SLT Lead
	Governor Link

	Priority 1: 
	a. To improve standards of extended writing and ensure the consistency of these standards across all AOLEs.

b. To ensure that children in the lower school are able to correctly form letters.

	a.Work scrutiny demonstrates that whilst writing is not a significant cause for concern, children don’t always write at length and with sufficient detail.
This standard of writing needs to be reflected across all AOLEs

b.Pupil baseline in Reception indicate that children’s fine motor skills are underdeveloped and         are unable to correctly form letters
	Hayley Bennett/
Keri Harry
	Mathew Ace

	Priority 2:
	To improve children’s ability to represent and interpret data and to use this understanding in a range of contexts.      

                  
	WG tests and teacher observations indicate that this is an area which         pupils find difficult. 
	Alison Griffiths
	Matthew Ace

	Priority 3:
	To develop independent learning opportunities for pupils in order to develop increased motivation to learn, resilience and aspiration. 
To develop pupil independence in order to develop motivation to learn, resilience and aspiration. 

	Pupils are beginning to become more independent in their learning following Covid, however this needs to be embedded and a clear expectation and a focus for all staff.
	Judith Hickey
	

	Priority 4: 
	To embed assessment procedures and operations across the school to ensure progression in learning.
	To ensure that all staff have a clear understanding of progression and how to move pupils’ learning forward. Consistent approaches to assessment which also allow pupils to progress
	Hayley Bennett/ Judith Hickey
	

	Priority 5: 
	
	
	
	





















Year 1 Priorities 2023 – 24
Priorities for 2023 – 2024
	Priority 1  
c. To improve standards of extended writing and ensure the consistency of these standards across all AOLEs.
d. To ensure that children in the lower school are able to correctly form letters.

	Link to Estyn Inspection Area(s)
1. Learning 

	
	SLT Priority Lead:


	Success criteria:
i. Most pupils in years 5/6 will demonstrate the ability to write at length using an increasing range of vocabulary.
ii. Most pupils will demonstrate the use of appropriate punctuation and grammar in their independent written work.
iii. Most pupils will demonstrate consistent standards of writing across all AOLE’s.
iv. Most pupils by the end of Reception will be able to demonstrate a correct pencil grip and form letters correctly.



	Actions  
	Who?
	By when?
	Milestone Term 1

	Milestone Term 2

	Milestone Term 3

	Professional Development Needs
(including LA support with number of planned days)
	Source of Finance and Cost

	1.
	Staff to undertake action research project to gain knowledge and understanding of best practice in teaching writing.
	HB/BS
	Nov 23
	Research undertaken by Nov 23
	Action points from research practiced in class.
By February 23
	Evaluation and feedback from project shared with all staff
March 23
	Action research project
	EIG
Supply cover to allow for this 2 days x 2 people
£800

	2.
	Staff to ascertain writing genre of focus for each year group and to plan for writing opportunities across the curriculum to consolidate focus genres.
	All staff
	Oct 23
	Staff decided upon termly focus genres for the year.
By end of Sept 23

	Review of progress of target genres in each class. Is the standard of writing consistent across all AOLEs? Do we need to make any changes?
Nov 23
	Impact assessment of strengths and weaknesses. 
June 23
	
	ADDS sessions – no cost implications

	3.
	To embed pedagogies to promote independence in learning. 
	All staff
	Nov 23
	Clear expectations for use of success criteria, peer and self-evaluation at all ages established and need for re-drafting of work.
By Oct 23
	Staff given opportunities to observe each other and undertake work scrutiny of one another’s work.

Nov 23
	Ongoing monitoring of planning. Work scrutiny – June 23
	
	EIG £1000
Supply cover
.5 of a day per member of staff
to observe one another
Work scrutiny undertaken during ADDS session


	4.
	Pupils to be given authentic contexts and real life, relatable experiences to draw upon in their writing.
(consider financial implications here – ways to compensate)
	All staff
	Throughout year
	All pupils to have had first hand experiences – trips, visitors etc
By Nov 23
	Key pieces of writing to be redrafted and shared for discussion by Dec 23
	Previous process repeated by May 24
	
	None directly

	5.
	Pupils to undertake regular punctuation and grammar focus lessons.
	All staff
	Ongoing
	Monitoring of planning by Oct 23
	Work scrutiny undertaken March 23
	Ongoing monitoring of planning. Work scrutiny – June 23
	
	EIG Grant – release time for SMT to monitor and report back.
£800

	6.
	Monitoring through lesson observations, work scrutiny, and learning walk to ascertain progress.
(Consider all groups of learners)
	SMT
	Ongoing
	Work scrutiny undertaken and progress in learning observed
By Oct 23
	Lesson observation and learning walk undertaken.
By November 23
	Work scrutiny undertaken and progress in learning observed
By March 23.

	
	EIG Grant – release time for SMT to monitor and report back.
£800

	7. 
	To ensure a range of mark making opportunities which are accessible to pupils and a range of resources.
(FSM/Disadvantaged learners to be provided with SHARE packs for home learning opportunities)
	FPh staff
	Ongoing
	Baseline of pupils’ fine motor skills undertaken and ways forward established.
By Oct 23
	Writing/ mark making area established in classrooms with range of appropriate, stimulating resources.
By End Oct 23
	Lesson observation and learning walk by Nov 23.
	
	Mark making resources 
£300
School Budget 


	8.
	In the lower year groups, establish writing challenges and literacy areas which promote opportunities for writing.
	FPh 
staff
	Oct 23
	Learning walk to ascertain standard of writing, areas established and challenges available to children.
Oct 23
	Work scrutiny and listening to learners undertaken by Nov 23 
	Ongoing monitoring of provision and progress in writing through snapshots.
Dec 23
April 24
	
	EIG 
EIG Grant – release time for SMT to monitor and report back.
£800

	Termly progress report / impact assessment

	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links: Visits into local community, visitors into school to share experiences (Ystradgynlais Heritage Society, Swansea Egyptology Centre etc.), Christmas trips(Brecon Mountain Railway), Musicians, trip to Millennium Centre to see SHREK.
(consider financial implications for FSM/disadvantaged families – SHREK trip totally funded by grant from the Arts Council of Wales)





















Priorities for 2023 – 2024
	Priority 2 
To improve children’s ability to represent and interpret data and to use this understanding in a range of contexts.      

	Link to Estyn Inspection Area(s)
2. Learning

	
	SLT Priority Lead:
Alison Griffiths

	Success criteria:
1.  Staff will have a sound understanding of progress in learning through this concept
2. Most pupils will be able to respond to questions requiring them to represent and interpret data in a range of contexts, across different AOLEs.

	Actions  
	Who?
	By when?
	Milestone Term 1

	Milestone Term 2

	Milestone Term 3

	Professional Development Needs
(including LA support with number of planned days)
	Source of Finance and Cost

	1.
	To participate in cluster-based concept map discussions and produce an agreed concept map for this concept.
	AG
	Sept 23
	Cluster based training undertaken and concept map produced
Sept 23
	
	
	
	None

	2. 
	Staff to discuss progression in this concept and produce school-based concept map involving GYC ideas and experiences in order to establish a clear understanding of progress throughout the concept.
	All teaching staff
	Throughout year
	Review of concept map – sharing of ideas/experiences
Nov 23
	Review of concept map – sharing of ideas/experiences
March 24
	Final GYC concept map produced and agreed.
June 24
	
	None

	3.
	Staff to plan for the teaching of this concept at appropriate levels.
	All teaching staff
	Throughout year
	Planning scrutiny 
Nov 24
	Work scrutiny – evidence of concept and progression
Jan 24
	Planning scrutiny
March 24
	
	None HT/DHT to undertake

	4.
	Staff to provide cross curricular, practical opportunities for the development of this concept which are authentic and meaningful.
To utilize the outdoors wherever possible.
(Ensure access for all pupils if trips or visits are planned and consider home circumstances when requesting data gathering from home – make alternate arrangements!)
	All teaching staff
	Throughout year
	Work scrutiny
Nov 23
	Work scrutiny
Jan 24
	Discussions around evidence of work across the school
June 24
	
	None

	5. 
	Monitoring exercises to ascertain pupil progress.
(Consider progress of all groups of learners and whether there has been any impact due to disadvantage, ALN etc.)
	AG
	Intermittently throughout year
	Learning walk  and work scrutiny 
Nov 23
	Lesson observation 
March 24
	Analysis of WG data and impact assessment – June 24
	
	Supply time to release AOLE lead to undertake monitoring.
£800
EIG

	
	
	
	
	
	
	
	
	

	Termly progress report / impact assessment

	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links: 
Parents, gathering data on various theme linked topics. Data gathered and interpreted from the local community e.g. different types of houses, shops etc, shoppers preferences.












Priorities for 2023 – 2024
	Priority 3
To embed independent learning opportunities for pupils in order to develop motivation, resilience and aspiration.
	Link to Estyn Inspection Area(s)
3. Learning and teaching

	
	SLT Priority Lead:
J Hickey

	Success criteria:
1. Most pupils in upper year groups will be able decide how and where they best learn and will independently follow a chosen area of learning.
2. Most children will be able to confidently discuss and decide upon what they want to learn
3. Most children will be able to assess their own work and that of their peers and offer suggestions for moving their learning forward. In years 5 and 6 most children will be able to co-construct their own success criteria for their work.
4. At the upper end of the school many pupils will begin to take responsibility in sharing their knowledge with other younger children and will develop organizational and independence skills to successfully run clubs and interest sessions.
5. Lesson observations will indicate that most lessons will promote independence in learning amongst many pupils.

	Actions  
	Who?
	By when?
	Milestone Term 1

	Milestone Term 2

	Milestone Term 3

	Professional Development Needs
(including LA support with number of planned days)
	Source of Finance and Cost

	1.
	To ensure pedagogy in lessons allows for sufficient independent learning and challenge.
	JH
	End Sept 23
	Expectations established for independent learning in lessons and agreed by all.
Oct 23
	Lesson observations undertaken and feedback given

By Feb 24
	Lesson observations undertaken and feedback given

May 24
	ADDS session to ascertain good practice – pedagogical training course
	No cost implication 

	2. 
	All children from years 3-6 to undertake Genius Hour activities on a weekly basis.

	All staff
	From Sept 23 - ongoing
	Genius hour established in each class
By Sept 23
	Work scrutiny to monitor standards
Dec 23
	Presentation of selection of Genius Hour projects 
April 23
	Training on Genius Hour.
	.5 day for 3 teachers 
EIG £300

	3
	Staff employ appropriate AfL techniques such as the use of success criteria leading to their co-construction, effective questioning, self and peer assessment to allow pupils independence and to make progress in their learning.

	HB
	Ongoing
	Refresher training undertaken by all staff.

By Oct 23
	Work scrutiny and lesson observation to evidence the expectations.

Nov 23
	Listening to learners to ascertain pupils’ level of independence.
Feb 24
	Refresher training – in house
	ADDS session – no cost implication

	4
	To discuss with children their preferred learning environments and facilitate preferences where possible in upper year groups.
	HB/AG
	
	Listening to learners – Nov 23 pupils able to discuss preferred learning environment and how it impacts on their learning.
	Lesson Observation – March 24
Pupils observed working in different environments. Pupil engagement observed.
	Impact assessment undertaken to ascertain impact of action on pupil progress. 
June 23
	
	None

	5
	To ensure that pupils in all classes have the opportunity to lead their learning and decide upon what they want to learn within their termly theme.
	All staff
	Termly
	Dysgu Gyda’n Gilydd undertaken in all classes and ideas observed in planning
September 23
	Dysgu Gyda’n Gilydd boards evident in every class during learning walk. Evidence of what pupils are learning.
November 23
	Listening to learners – discuss impact of having autonomy over learning.
June 23
	
	None

	6.
	To encourage independence in older pupils and establish student clubs whereby pupils utilise their skills and interest to “teach” and motivate others.
(Consider proportional representation)
	HB
	
	Expectations established and pupils prepared for “Clwbiau Y Plant”. Oct 23
School Council monitoring.
	Mid term evaluation of “Clwbiau Y Plant” via Questionnaire from School Council.
February 24

	End of year feedback from pupils – evaluation via presentation
June 24
	
	Resources - £300
School Budget

	7.
	To source training from the LA for staff.
	
	
	Training  organized following core visit 1.
	Evidence of staff using ideas from the training.
March 24
	Review of impact of training on children’s independence
July 24
	
	None

	Termly progress report / impact assessment

	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links:







Priorities for 2023 – 2024
	Priority 4
To embed assessment procedures and operations across the school to ensure progression in learning.
	Link to Estyn Inspection Area(s)
3. Learning and teaching

	
	SLT Priority Lead: H Bennett / J Hickey


	Success criteria:
· Clear assessment procedures established and understood by all staff.
· Staff understand progression both within lessons and through learning continuum.   
· Most pupils make good progress through the year as evidenced by teacher assessment

	Actions  
	Who?
	By when?
	Milestone Term 1

	Milestone Term 2

	Milestone Term 3

	Professional Development Needs
(including LA support with number of planned days)
	Source of Finance and Cost

	1.
	Ensure a clear understanding amongst all staff of appropriate AfL strategies to be utilized as formative assessment procedures.
	HB
	Oct 23
	Staff refresher training 
Oct 23
	Lesson Observation – 
March 24
	
	ADDS refresher training 
	None – in house

	2.
	To participate in cluster transition workshops to develop a shared understanding of progression through the development of concept maps.
	All teaching staff
	Sept 23
	Cluster workshops attended and range of cluster concept maps produced.
End of Sept 23
	Staff utilizing “identity” concept maps within their planning to show progression across the school.
Planning scrutiny 
Dec 23
	Cluster scrutiny of progression of the “identity” concept to establish shared understanding. Review and amend maps.
	INSET day – September 23
	None – INSET day

	3.
	To embed pupil progress meetings to gain an in depth understanding of individual children’s learning and progress.
	JH/TH/HB/SG
	Throughout the year
	Dec 23
Pupil progress evaluations undertaken for 12 pupils in each class and in depth discussions taken place for focused pupil.
	April 24
Pupil progress evaluations undertaken for 24 pupils in each class and in depth discussions taken place for focused pupil.
	June 24
Pupil progress evaluations undertaken for all pupils in each class and in depth discussions taken place for focused pupil.
	No training but discussions around expectations of evaluations and meetings. 
	Release time for SMT and staff to conduct progress meetings.
£1000
EIG

	4. 4
	To undertake individual snapshots on a termly basis around focus areas (both learning and social and emotional) and identify ways forward for individual children.
	All staff
	Termly
	Snapshots of emotional wellbeing and focused learning areas undertaken and ways forward identified
End of Oct 23
Whole school/class concerns identified
	Snapshots of emotional wellbeing and focused learning areas undertaken and ways forward identified
End of Feb 24
Whole school/class concerns identified
	Snapshots of emotional wellbeing and focused learning areas undertaken and ways forward identified
End of May 24
Whole school/class concerns identified
	No training needs but whole staff discussion in ADDS session around concerns and ways forward.
	None

	5.
	To develop parent/child/teacher work trawls and discussions.
(FLO to make specific calls to hard to reach parents – support them to access sessions) 
	All staff
	Termly
	Invitations sent re purpose of sessions and work trawl and teacher discussion undertaken with evaluation
Oct 23
	Invitations sent re purpose of sessions (focus on progress of child) and work trawl and teacher discussion undertaken with evaluation
Feb 24
	Invitations sent re purpose of sessions (End of year progress and any concerns moving forward) and work trawl and teacher discussion undertaken with evaluation
June 24
	None
	Resources
£200

	6. 
	To develop a clear and simple pathway for assessment which is shared and understood by all staff and ensures pupils make progress through their learning.
	JH/HB
	Jan 24
	Whole staff discussion around suggested pathway. Any concerns raised and addressed.
Nov 24
	Assessment policy revised and discussed with all staff.

Jan 24
	Review of impact of assessment procedures and any amendments made 
June 24
	None
	None

	Termly progress report / impact assessment

	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links:
Links with all cluster schools.




ONGOING AREAS OF DEVELOPMENT
CYMRAEG – Siarter iaith – To gain the silver award and meet all targets.  – Release time for Lead to work with staff £800, EIG   Tric a Chlic Training – all staff.
Wellbeing –  Trauma Informed Practice and Nurture strategies and work to support and scaffold pupil wellbeing according to individual and group need.
Attendance – Continue to work with EWO, Parents and other outside agencies to raise attendance levels – attendance coffee morning, regular correspondence, follow attendance pathway, FLO to work with pupils who are cause for concern.
Community Focussed Schools – Family Liaison Officer work and activities.
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GROUPS OF CHILDREN – NUMBERS IN EACH YEAR GROUP 2023-24



		2023-2024

		Pre school

		Reception

		Yr 1

		Yr 2

		Yr 3

		Yr 4

		Yr 5

		Yr 6

		Total



		Eligible for Free School Meals



		

		

		

		

		

		

		

		

		55



		Focused RADY

		

		

		2

		5

		4

		2

		2

		2

		



		Child Protection

CAFCASS

Early Help

		2



		1



1



		1



		1



2

		0

1

		

1

1

		1



		0





		6

1

1





		Looked After Children

Guardianship



Adopted

		1

0

		1

0

		0

0

		

0



		1

0



		0

0

1

		0

0

1

		0

0



		3

0

2



		English as an Additional Language

		4

		2

		2

		2

		4

		3

		1

		1

		19



		

		

		

		

		

		

		

		

		

		



		MAT

		

		

		2

		7

		4

		7

		10

		4

		34



		Additional Learning Needs



		

		

		

		

		

		

		

		

		



		ULP

		

		2

		1

		1

		3

		2

		5

		1

		15



		School IDP

		

		1

		6

		8

		14

		10

		5

		4

		49



		LA IDP

		

		2

		4

		3

		2

		0

		8

		1

		20



		Children going through D2D

		

		

		

		

		1

		

		

		

		1



		

		

		

		

		

		

		

		

		

		=85



		Trauma

		

		5

		7

		8

		16

		11

		9

		10

		66



		

		

		

		

		

		

		

		

		

		



		Disabled

		

		

		

		2

		2

		

		

		

		4



		

		

		

		

		

		

		

		

		

		



		Young Carers

		

		

		

		

		

		1

		1
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PUPIL DEVELOPMENT GRANT STRATEGY STATEMENT

This statement details our school’s use of the PDG for the 2023 to 2024 academic year. 

It outlines our strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending had within our school. 

School Overview



		Detail

		Data



		School name         

		Ysgol Golwg Y Cwm



		Number of pupils in school 

		200



		Proportion (%) of PDG eligible pupils

		32%



		Date this statement was published

		September 2023



		Date on which it will be reviewed

		September 2024



		Statement authorised by

		



		PDG Lead

		Judith Hickey



		Governor Lead

		Matthew Ace







Funding Overview



		Detail

		Amount



		PDG funding allocation this academic year

		£ 65,500



		EYPDG

		£14,950

£6,000 of which allocated to EY setting



		

		



		Total budget for this academic year



		[bookmark: _Hlk145057308]£80,450

£74,450







Part A: Strategy Plan

[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent

		Objectives

To ensure pupils are able to reach their potential by being able to access resources, experiences and additional support which will bridge the gap caused by disadvantage.

Key Principles

Focus on giving pupils the confidence and aspirations to succeed and achieve and make good progress in their learning.

Focus on ensuring that pupils’ emotional and social wellbeing is supported in order that they are in a good place to learn.

Focus on supporting parents/carers and the families to be able to support pupils emotionally and in their learning.







[bookmark: _Toc443397160]Intended Outcomes 



This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.



		Intended outcome

		Success criteria



		Improved confidence and engagement leading to an improved  readiness to learn.







Pupils’ social interactions improve and their ability to collaborate and cooperate with others



		Most identified pupils are demonstrating an increased confidence and a readiness to engage and learn across the curriculum according to teacher assessment.



Most identified pupils are able to cooperate with peers and collaborate both in a social and a learning setting according to teacher assessment.



		Pupils to make good individual progress in literacy and numeracy

		Identified pupils in the earlier primary years demonstrate improved phonic knowledge.

Identified pupils demonstrate improved number skills in earlier years.

Children in middle and upper primary years demonstrate improved reading comprehension skills and the ability to discuss literature according to teacher assessment data.

Most identified children in middle and upper primary years demonstrate improved mathematical skills using teacher assessment and rapid maths data.



		Parents to gain a better understanding of how to support their children emotionally, socially and academically.

		Increased number of parents regularly participating in SHARE.

Parents participating in after school Nurture club.

70% participation of targeted group in learning focused open day sessions.

Parental engagement in targeted family workshops.



		

		







Activity in this academic year



This details how we intend to spend our PDG this academic year to address the challenges listed above.

		· Teacher time to undertake Forest Schools activities.

· LSA time to support pupils in Literacy and Numeracy.

· LSA time to support pupils socially and emotionally.

· Resources for the community manager to support parents.

· Resources to support the above activities.

· Management time to allow staff to plan, prepare and monitor the above activities.

· Supply time to cover staff to deliver parent projects including a digital skills project and a numeracy project.









Learning and Teaching



Budgeted cost: £ [69,000]



		Activity

		Evidence that supports this approach



		LSA support for Literacy and Numeracy and emotional and social support.

		The Sutton Trust (2022) report that one to one tuition lead by teaching assistants, interventions are likely to be particularly beneficial when the TA’s are experienced, well trained an supported – for example, delivering a structured intervention.

Phonics interventions has a positive impact overall (+5months) and is an important component in the development of early reading skills, particularly in children from disadvantaged backgrounds.



The average impact of successful SEL interventions is an additional four months’ progress over the course of a year. SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school.

SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.





		Teacher time for delivering Forest Schools.

		• There is evidence that there is a disparity in who participates, with individual studies suggesting that children from poorer families, black and minority ethnic groups, and those with low incomes in adulthood are less likely to have the opportunity to engage in learning in natural environments, potentially widening inequalities.

 • Evidence suggests that targeted opportunities may provide a route to wider participation for such groups.



  School students engaged in learning in natural environments have been found to have higher achievement (in comparison to their peers or projected attainment) in reading, mathematics, science and social studies, exhibiting enhanced progress in Physical Education and drama, and a greater motivation for studying science [1-4]. Longer term and ‘progressive’ experiences appear to result in the greatest benefits and children with below average achievement tended to make progress in learning outcomes to the greatest degree.   





 Natural England Access to Evidence Information Note EIN017

 Links between natural environments and learning: evidence briefing (July 2016)

    





















Community Schools 



Budgeted cost: £ [5,000]



		Activity

		Evidence that supports this approach



		Resources for Community manager to co-ordinate support for parents and families.

Supply time and resources to cover staff to deliver parent programmes.

		The Sutton Trust report on Social Mobility found that parenting and home learning environment accounted for half of the 11month development gap at age 5 from the lowest and middle income families.

A supportive home learning environment and effective parenting was found to be more powerful than backgrounds. An EPPG study found that what parents do is more important than who the parents are.





		

		







Wider strategies (for example and where applicable, Health and Well-being, Curriculum and Qualifications, Leadership and Raising Aspirations)

Budgeted cost: £ [10,500]

		Activity

		Evidence that supports this approach



		Support for music tuition, 



















































Outdoor residential trips, 







swimming activities.



		Music is a moral law. It gives soul to the universe, wings to the mind, and life to everything… Without music, life would be an error. (Plato)

A number of studies have demonstrated the positive impact music can have on personal and social development, including increased self-reliance, confidence, self-esteem, sense of achievement and ability to relate to others

Spychiger, et al, 1993; Zulauf, 1993; Harland, 2000

There is also evidence that music education can have a significant effect on the reading ability of pupils who had been experiencing difficulties, particularly teaching associated with rhythm. In addition, studies have shown that music instruction improved pupils’ ability to remember words and so improve their vocabulary, and also enhance language development.

Nicholson, 1972; Long, 2007; Thomson, 1993 and Overy, 2000 

 Chan et al, 1998 

 Sylvain Moreno et al, Short-Term Music Training Enhances Verbal Intelligence and Executive Function, Psychological Science, September 2011, 



The Sutton Trust reports that:

Outdoor Adventure Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation. The application of these non-cognitive skills in the classroom may in turn have a positive effect on academic outcomes.





		Leadership, training staff, monitoring and evaluation of strategies

		Effective leadership is essential for an organization to achieve success. 

Dynamic leadership takes measures to create an inclusive atmosphere where all students feel that they are essential. An inclusive learning environment gives emergence to extraordinary students and put schools on a path of success.

Leaders give opportunities for professional training and arrange workshops for the continuous development of their team.

BBN Sept 22









Total budgeted cost: £ [£80,450

£74,450 plus £6,000 EY setting transfer]

Part B: Review of outcomes in the previous academic year

PDG outcomes



		GRANT

		PRIORITIES FOR IMPROVEMENT

		EVALUATION



		PDG - £ 58,000

		To narrow the gap in attainment for children in receipt of FSM or experiencing deprivation.



Teacher time - Intervention – Forest School (Foundation Phase)

LSA Interventions – learning and social and emotional

 NURTURE

 BREAKFAST CLUB

SHARE

Community/parental engagement

Music/swimming tuition subsidy

Share, Nurture, ICT, wellbeing boxes – Resources



		Forest school activities at Years 1 and 2 have proven invaluable in developing pupils’ resilience, their social and emotional skills and their oracy and creative skills. 

LSA interventions for learning have proven to be beneficial. 

A review of snapshots has demonstrated that many PDG learners are making good progress in literacy and most in numeracy. This is generally in line with other groups of learners. 

However, it must be noted that half of our PDG learners also have ALN and therefore standards for this group are not equitable to non-FSM learners. However, scrutiny of ALN intervention data reveals that in Fph nearly all learners are making progress with social emotional and academic interventions. In KS2 many pupils in Mathematics and Language are making good progress. In social and emotional interventions nearly all FSM learners are making good progress which is in line with non-FSM learners.









Externally provided programmes



Please include the names of any programmes that you purchased in the previous academic year. This will help us identify which ones are popular in Wales.



		Programme

		Provider



		

		



		

		







Further information (optional)



		We provide food bank referrals, our own food bank and a uniform bank and are part of a pay forward scheme within the community whereby parents are given vouchers for various commodities for their children and families, such as haircuts, food, clothing and electricity tokens.

We run a credit union scheme weekly for parents and the children.

We work alongside local community sport facilities/teams to offer local provision for our children, some at discounted prices.

We offer an in school drop in children’s library so that pupils’ can readily access books on their way home from school.

We offer a breakfast, breaktime, lunchtime and after school Nurture club.

We work with NPT college to offer literacy and numeracy access courses to parents.

We offer immediate crisis support for parents/carers with access to support via our community manager and SLT.

We work in partnership with St Vincent de Paul offering Christmas food and parcel support.

We run a SHARE scheme, whereby children are provided with essential resources in order to access learning at home. This is monitored by an LSA who ensures our more disadvantaged pupils are able to access learning/homework tasks etc.
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GRANT EXPENDITURE PLAN

2023-2024

		[bookmark: _Hlk113971630]GRANT

		PRIORITIES FOR IMPROVEMENT

		PREDICTED COST



		PDG - £65,500







		See PDG Plan





		



		ALP – £6,277

          £8788



		· Work on targets related to Giglets programme. Support with literacy.

· Focused class teacher/group to challenge and develop independent learning skills.

· Literacy and numeracy consolidation work. Foundation Phase.



		 TA COST TO MEET FUNDING



		EIG – 15,843

		· Research projects – engaging boys to develop extended writing

Effective baseline practices

Recognising and supporting Autism is Girls

· Sharing good practice – observing peers- independent learning

· Developing Genius Hour in the classroom



· Gaining a better understanding of AfL strategies

· LSA – Supporting learning 

		· £3000







· £3500



· £1000



· £1000



· £7,800







		PL - £4774.00

		· To gain a better understanding of the Curriculum for Wales – 

· To work collaboratively with cluster schools to gain a shared understanding of pedagogy and practices and develop a shared cluster vision.

· First Aid Training

		· £2000



· £1500







· £2000
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PUPIL DEVELOPMENT GRANT STRATEGY STATEMENT


This statement details our school’s use of the PDG for the 2023 to 2024 academic year. 


It outlines our strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending had within our school. 


School Overview





			Detail


			Data





			School name         


			Ysgol Golwg Y Cwm





			Number of pupils in school 


			200





			Proportion (%) of PDG eligible pupils


			32%





			Date this statement was published


			September 2023





			Date on which it will be reviewed


			September 2024





			Statement authorised by


			





			PDG Lead


			Judith Hickey





			Governor Lead


			Matthew Ace











Funding Overview





			Detail


			Amount





			PDG funding allocation this academic year


			£ 65,500





			EYPDG


			£14,950


£6,000 of which allocated to EY setting





			


			





			Total budget for this academic year





			[bookmark: _Hlk145057308]£80,450


£74,450











Part A: Strategy Plan


[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent


			Objectives


To ensure pupils are able to reach their potential by being able to access resources, experiences and additional support which will bridge the gap caused by disadvantage.


Key Principles


Focus on giving pupils the confidence and aspirations to succeed and achieve and make good progress in their learning.


Focus on ensuring that pupils’ emotional and social wellbeing is supported in order that they are in a good place to learn.


Focus on supporting parents/carers and the families to be able to support pupils emotionally and in their learning.











[bookmark: _Toc443397160]Intended Outcomes 





This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.





			Intended outcome


			Success criteria





			Improved confidence and engagement leading to an improved  readiness to learn.











Pupils’ social interactions improve and their ability to collaborate and cooperate with others





			Most identified pupils are demonstrating an increased confidence and a readiness to engage and learn across the curriculum according to teacher assessment.





Most identified pupils are able to cooperate with peers and collaborate both in a social and a learning setting according to teacher assessment.





			Pupils to make good individual progress in literacy and numeracy


			Identified pupils in the earlier primary years demonstrate improved phonic knowledge.


Identified pupils demonstrate improved number skills in earlier years.


Children in middle and upper primary years demonstrate improved reading comprehension skills and the ability to discuss literature according to teacher assessment data.


Most identified children in middle and upper primary years demonstrate improved mathematical skills using teacher assessment and rapid maths data.





			Parents to gain a better understanding of how to support their children emotionally, socially and academically.


			Increased number of parents regularly participating in SHARE.


Parents participating in after school Nurture club.


70% participation of targeted group in learning focused open day sessions.


Parental engagement in targeted family workshops.





			


			











Activity in this academic year





This details how we intend to spend our PDG this academic year to address the challenges listed above.


			· Teacher time to undertake Forest Schools activities.


· LSA time to support pupils in Literacy and Numeracy.


· LSA time to support pupils socially and emotionally.


· Resources for the community manager to support parents.


· Resources to support the above activities.


· Management time to allow staff to plan, prepare and monitor the above activities.


· Supply time to cover staff to deliver parent projects including a digital skills project and a numeracy project.














Learning and Teaching





Budgeted cost: £ [69,000]





			Activity


			Evidence that supports this approach





			LSA support for Literacy and Numeracy and emotional and social support.


			The Sutton Trust (2022) report that one to one tuition lead by teaching assistants, interventions are likely to be particularly beneficial when the TA’s are experienced, well trained an supported – for example, delivering a structured intervention.


Phonics interventions has a positive impact overall (+5months) and is an important component in the development of early reading skills, particularly in children from disadvantaged backgrounds.





The average impact of successful SEL interventions is an additional four months’ progress over the course of a year. SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school.


SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.








			Teacher time for delivering Forest Schools.


			• There is evidence that there is a disparity in who participates, with individual studies suggesting that children from poorer families, black and minority ethnic groups, and those with low incomes in adulthood are less likely to have the opportunity to engage in learning in natural environments, potentially widening inequalities.


 • Evidence suggests that targeted opportunities may provide a route to wider participation for such groups.





  School students engaged in learning in natural environments have been found to have higher achievement (in comparison to their peers or projected attainment) in reading, mathematics, science and social studies, exhibiting enhanced progress in Physical Education and drama, and a greater motivation for studying science [1-4]. Longer term and ‘progressive’ experiences appear to result in the greatest benefits and children with below average achievement tended to make progress in learning outcomes to the greatest degree.   








 Natural England Access to Evidence Information Note EIN017


 Links between natural environments and learning: evidence briefing (July 2016)


    
































Community Schools 





Budgeted cost: £ [5,000]





			Activity


			Evidence that supports this approach





			Resources for Community manager to co-ordinate support for parents and families.


Supply time and resources to cover staff to deliver parent programmes.


			The Sutton Trust report on Social Mobility found that parenting and home learning environment accounted for half of the 11month development gap at age 5 from the lowest and middle income families.


A supportive home learning environment and effective parenting was found to be more powerful than backgrounds. An EPPG study found that what parents do is more important than who the parents are.








			


			











Wider strategies (for example and where applicable, Health and Well-being, Curriculum and Qualifications, Leadership and Raising Aspirations)


Budgeted cost: £ [10,500]


			Activity


			Evidence that supports this approach





			Support for music tuition, 













































































Outdoor residential trips, 











swimming activities.





			Music is a moral law. It gives soul to the universe, wings to the mind, and life to everything… Without music, life would be an error. (Plato)


A number of studies have demonstrated the positive impact music can have on personal and social development, including increased self-reliance, confidence, self-esteem, sense of achievement and ability to relate to others


Spychiger, et al, 1993; Zulauf, 1993; Harland, 2000


There is also evidence that music education can have a significant effect on the reading ability of pupils who had been experiencing difficulties, particularly teaching associated with rhythm. In addition, studies have shown that music instruction improved pupils’ ability to remember words and so improve their vocabulary, and also enhance language development.


Nicholson, 1972; Long, 2007; Thomson, 1993 and Overy, 2000 


 Chan et al, 1998 


 Sylvain Moreno et al, Short-Term Music Training Enhances Verbal Intelligence and Executive Function, Psychological Science, September 2011, 





The Sutton Trust reports that:


Outdoor Adventure Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation. The application of these non-cognitive skills in the classroom may in turn have a positive effect on academic outcomes.








			Leadership, training staff, monitoring and evaluation of strategies


			Effective leadership is essential for an organization to achieve success. 


Dynamic leadership takes measures to create an inclusive atmosphere where all students feel that they are essential. An inclusive learning environment gives emergence to extraordinary students and put schools on a path of success.


Leaders give opportunities for professional training and arrange workshops for the continuous development of their team.


BBN Sept 22














Total budgeted cost: £ [£80,450


£74,450 plus £6,000 EY setting transfer]


Part B: Review of outcomes in the previous academic year


PDG outcomes





			GRANT


			PRIORITIES FOR IMPROVEMENT


			EVALUATION





			PDG - £ 58,000


			To narrow the gap in attainment for children in receipt of FSM or experiencing deprivation.





Teacher time - Intervention – Forest School (Foundation Phase)


LSA Interventions – learning and social and emotional


 NURTURE


 BREAKFAST CLUB


SHARE


Community/parental engagement


Music/swimming tuition subsidy


Share, Nurture, ICT, wellbeing boxes – Resources





			Forest school activities at Years 1 and 2 have proven invaluable in developing pupils’ resilience, their social and emotional skills and their oracy and creative skills. 


LSA interventions for learning have proven to be beneficial. 


A review of snapshots has demonstrated that many PDG learners are making good progress in literacy and most in numeracy. This is generally in line with other groups of learners. 


However, it must be noted that half of our PDG learners also have ALN and therefore standards for this group are not equitable to non-FSM learners. However, scrutiny of ALN intervention data reveals that in Fph nearly all learners are making progress with social emotional and academic interventions. In KS2 many pupils in Mathematics and Language are making good progress. In social and emotional interventions nearly all FSM learners are making good progress which is in line with non-FSM learners.














Externally provided programmes





Please include the names of any programmes that you purchased in the previous academic year. This will help us identify which ones are popular in Wales.





			Programme


			Provider





			


			





			


			











Further information (optional)





			We provide food bank referrals, our own food bank and a uniform bank and are part of a pay forward scheme within the community whereby parents are given vouchers for various commodities for their children and families, such as haircuts, food, clothing and electricity tokens.


We run a credit union scheme weekly for parents and the children.


We work alongside local community sport facilities/teams to offer local provision for our children, some at discounted prices.


We offer an in school drop in children’s library so that pupils’ can readily access books on their way home from school.


We offer a breakfast, breaktime, lunchtime and after school Nurture club.


We work with NPT college to offer literacy and numeracy access courses to parents.


We offer immediate crisis support for parents/carers with access to support via our community manager and SLT.


We work in partnership with St Vincent de Paul offering Christmas food and parcel support.


We run a SHARE scheme, whereby children are provided with essential resources in order to access learning at home. This is monitored by an LSA who ensures our more disadvantaged pupils are able to access learning/homework tasks etc.
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MONITORING, REVIEW AND EVALUATION TIMETABLE

2023-24

		AUTUMN TERM 2023

		

		

		



		Work scrutiny

Week of October 2nd 2023

SMT

		Lesson Observation/Listening to learners

Week of October 26th 2023

Focus Writing

		Work scrutiny

Week of 20th November 2023

All staff

Learning Walk SMT

		Work Scrutiny 

Week of December 4th

REVIEW TARGETS



		SPRING TERM 2024

		

		

		



		Work scrutiny

Week of January 29th 

SMT

		Lesson Observation/Listening to learners

Week of March 11th 2024

Focus – Independent learning, Science and Technology

		

		



		SUMMER TERM 2024

		

		

		



		Work scrutiny

Week of April 22nd 2024

SMT

		Lesson Observation/Listening to learners

Week of June 10th 2024

Focus – Independent learning, 

Numeracy and Mathematics

		Impact assessments

Week of June 24th 

AOLE teams
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Impact Assessment Summary Sheet 

LITERACY 2022-23

		Priority: : 

 Improve early reading skills in the early years.

                

 To improve the breadth and depth of pupils’ reading experiences and their ability to comment on, compare and respond to literature.











		Success criteria:



		· Most pupils in the early years make good or very good progress in their early reading skills by the end of the summer term 2023



		· Pupils are developing a love of reading.



		· Pupils have read a range of literature



		· Pupils are able to comment on and discuss literature







		Evaluation on planning for and securing improvements 



		R

		A

		G



		Did the action plan address the issue and meet the success criteria?

Yes 



Pupils are developing a love of reading and are experiencing a range of genres which includes Shakespeare, David Walliams, Dickens. THe children are now able to discuss and comment on a range of literature. 



In the early years most pupils have made at least good progress with many children in the Reception class now knowing their initial letter sounds, some beginning to blend and Nearly all showing an interest and an enjoyment in stories and books.















		

		

		



		What was the level of impact on the quality and consistency of teaching & learning overall?     Positive





Children are able to discuss and choose a range of books both online and using a range of texts from home, school and library.

The use of Giglets as a school and home resource has proven beneficial in improving engagement. Pupils are experiences a far wider genres of reading and are engaging more readily with reading.









		

		

		



		1. What impact has the action plan had on staff? 



Guided reading research and guided reading sessions have allowed the children to experience and discuss a range of genres. Teachers have had Giglets training and all children in KS2 have access to this. 







		

		

		



		2. What impact has the action plan on the Wider School Community?    



Big Book library has been set up and accessed by both parents and children. It is pleasing to see some RADY children particularly accessing a range of reading material on a regular basis which has had a positive impact on the reading standards of these children.

Nearly all parents are encouraging their children to complete the reading boxes and returning them to school. Engagement from home at all ages has been very positive and has begun to raise the profile of reading.





		

		

		



		3. Lessons learned & key operational observations





Positive response to all activities developed.  Children are now planned for and can access a range of genres throughout the school. Giglets is being enjoyed and explored by all children in each class allowing access to a good range of reading materials at home and in school.
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Impact Assessment Summary Sheet 

NUMERACY & MATHEMATICS 2022-23

		Priority:  

To improve pupils’ acquisition of early number skills

To improve pupils’ understanding of and ability to apply logical reasoning in Numeracy.













		Success criteria:



		· Most pupils are able to apply appropriate reasoning skills in numeracy for their ability.



		· Most children in the Year 5 cohort make good progress in their ability to use and apply reasoning in numeracy and to be able to check answers to given problems.



		· Most Reception age pupils have made good progress in the development of their early number skills. 





		







		Evaluation on planning for and securing improvements 



		R

		A

		G



		Did the action plan address the issue and meet the success criteria? 

1. YES mainly. 

Most children are able to apply reasoning skills across the curriculum. ALN pupils find this challenging, however with support they are able to work through problems which are appropriate to their ability levels and apply this knowledge. 

2. YES- Nearly all pupils in this cohort have made progress in numeracy, WG test show that nearly all pupils made good progress in the reasoning tests with a few pupils making excellent progress. They are consistently given success criteria to check work and encouraged to check that answers are appropriate, however some pupils lack confidence in this area. A few have now moved intervention group back into the mainstream group demonstrating positive progress in this area.

3. YES - Most pupils have at least made good progress in early number skills with a few making very good progress.















		

		

		



		What was the level of impact on the quality and consistency of teaching & learning overall?     Positive



The introduction of the White Rose Maths scheme has made a positive impact on practice as it has given opportunities to incorporate reasoning into procedural activities. It allows for practical activities and for children to use symbols, diagrams etc. It is visual and practical and promotes engagement. The teaching resources are effective and interactive particularly the online resources.

The ability to share the work with the pupils online and practise the strategies allows children to work with confidence. Teachers are enjoying teaching through White Rose Maths and engagement and standards in books have improved as children are encouraged to draw diagrams, graphs, place value charts, etc.

















		

		

		



		1. What impact has the action plan had on staff? 



SEE ABOVE 



Intervention groups have made a positive impact on pupil progress and have allowed staff to monitor individual progress throughout the year.



Staff are aware of the benefits of providing authentic contexts for numeracy for pupils.



Staff who undertook research have utilised resources found during their professional development session. They have adapted pedagogy in line with findings ensuring opportunities for practical sessions.



Termly snapshots have allowed staff to focus on the progress of individual children and plan for their needs.







		

		

		



		2. What impact has the action plan on the Wider School Community?    



Parents’ open days have proven very successful. Pupils have shared their work with parents who have commented on the content of work and the progress made. Nearly all parents found this beneficial.



AG has attended AOLE cluster sessions with Maesydderwen and cluster schools, where pedagogies, progression, resources and good practice have been shared.













		

		

		



		3. Lessons learned & key operational observations

. Focusing on reasoning has allowed staff to explore different resources and pedagogies.

. Trialling and evaluating new resources and schemes of work have been beneficial for teaching and learning and allowed most pupils to make good progress and gain confidence.

.ALN pupils need practice in applying skills and knowledge. They need strategies to support them to break down tasks and understand problems.

.Intervention groups have been very beneficial in allowing pupils to work at their own level and make progress. If budget allows, we will continue to implement this system moving forward.

.In early years focusing on basic number skills is essential for our pupils. Baseline is usually low and therefore using a multisensory approach to establish a good knowledge and understanding of basic number is key for future progress.
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Impact Assessment Summary Sheet 

Wales 2022-23

		Priority: :

Improve the use of Welsh across the school so that the school is accredited with the Cymraeg Campus Silver Award.

All success criteria have been achieved, Cymraeg Campus Assessment for Silver award will be in the Autumn Term. 









		Success criteria:



		· There is a shared and inclusive vision that shows a clear commitment to developing Welsh and Welshness at the school 



		· All staff to engage in continuous professional learning and are aware of opportunities to develop their Welsh language skills in line with the Professional Standards and they reflect together on how to make their own learning more powerful 



		· There is an established culture at the school where learners are actively encouraged to use Welsh 



		· School leaders model head’s vision for Welsh at the school by actively using Welsh and promoting the Welsh culture and heritage. The school has an active Criw Cymraeg that are encouraged to proactively lead on the development of the Siarter Iaith.







		Evaluation on planning for and securing improvements 



		R

		A

		G



		Did the action plan address the issue and meet the success criteria?

Yes. This was also observed by the Athrawes Bro when she came to observe Oracy with the children in the school. See report.

















		

		

		



		What was the level of impact on the quality and consistency of teaching & learning overall?     Positive



Lesson Observations showed good quality and consistency of teaching and learning throughout the school. 

All staff have been made aware of the Welsh Sabbatical courses. 



















		

		

		



		1. What impact has the action plan had on staff? 



All staff completed a baseline for Cymraeg.  From this the LSA’s received support for using Welsh language patterns and playing games.

Report the authority showed that there was consistency amongst all learners within the school.

All staff aware of where to access Powys Planning to use alongside their themes in class (Powys Sharepoint).





		

		

		



		2. What impact has the action plan on the Wider School Community?    



Nearly all learners report that they enjoy Welsh.  Many enjoy the PowerPoint presentations, the Wordwall games Bingo, Block busters (from the Powys unit of work) and doing the dialogues.

Children are using the Pupil Challenge Mats both at home and at school, where the children can show and share an enjoyment of welsh at home. 









		

		

		



		3. Lessons learned & key operational observations



Throughout the school, they have been

learning about how to keep healthy. Years

3-6 have been working on the Powys unit of

work, ‘Hobbies’ and this has allowed the

learners to do a lot of crosscurricular work.

Nearly all of the older learners can name a

variety of hobbies in Welsh. Many can say

which which one they like /dislike e.g. ‘Dw

i’n hoffi pêl-droed achos mae’n hwyl. Dw i

ddim yn hoffi nofio achos mae’n ddiflas’.

Many of the older learners can also

respond correctly to ‘Wyt ti’n hoffi ...(e.g.

rygbi)? Ydw/Nag ydw, achos mae’n.....’

Nearly all of the older learners can hold a

basic dialogue in Welsh e.g. greet each

other and ask and answer questions in

Welsh. A few say that they have been

using Flipgrid to ask each other questions

in Welsh. This has been a fun way of

interacting with each other in Welsh. The

younger learners in (R-Bl 2) have been

using the suggested units of work by

Powys.

 

Many learners say that they have regular

Welsh sessions during the week and that

they use the Powys language mat for the

10 minutes a day session. They also report

that they play Welsh yard games on the

playground in Bl 3-6 e.g. Hopscotch, 12345

game.



Nearly all learners report that they have a

‘Cwestiwn yr Wythnos’. This is introduced

in the assembly every Friday by the Criw

Cymraeg and they practise regularly.



Ways forward – see report.
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YSGOL Golwg y Cwm


Listening to Learners – Welsh Oracy


			Teacher


			KH





			Class


			3 x Bl 1   


2 x Bl2





			3x Bl 6


3 x Bl 5


4 x Bl 4


6 x Bl 3





			Date


			02-05-23 (in person)


17-05-23 (on Teams)





			Subject


			ORACY and Incidental Welsh





			Reviewer


			DC





			Do you enjoy doing Welsh work at school?


			Nearly all learners report that they enjoy Welsh.  Many enjoy the PowerPoint presentations, the Wordwall games Bingo, Block busters (from the Powys unit of work) and doing the dialogues.








			What have you been learning in Welsh?


			Throughout the school, they have been learning about how to keep healthy.  Years 3-6 have been working on the Powys unit of work, ‘Hobbies’ and this has allowed the learners to do a lot of crosscurricular work.  Nearly all of the older learners can name a variety of hobbies in Welsh.  Many can say which which one they like /dislike e.g. ‘Dw i’n hoffi pêl-droed achos mae’n hwyl. Dw i ddim yn hoffi nofio achos mae’n ddiflas’.  Many of the older learners can also respond correctly to ‘Wyt ti’n hoffi ...(e.g. rygbi)? Ydw/Nag ydw, achos mae’n.....’  Nearly all of the older learners can hold a basic dialogue in Welsh e.g. greet each other and ask and answer questions in Welsh.  A few say that they have been using Flipgrid to ask each other questions in Welsh.  This has been a fun way of interacting with each other in Welsh.  The younger learners in (R-Bl 2) have been using the suggested units of work by Powys.





A few say that they use Welsh across the curriculum.  This is done using oracy and written tasks e.g basic dialogues, paying for items and practising numbers in Welsh.    This is a good way of reinforcing words and phrases taught in the Welsh lessons.


 





			Do you do 10 minutes of Welsh each day?


			Many learners say that they have regular Welsh sessions during the week and that they use the Powys language mat for the 10 minutes a day session.  They also report that they play Welsh yard games on the playground in Bl 3-6 e.g. Hopscotch, 12345 game.





			Do you use Welsh to ask for things in the classroom? Can you tell me some of the things you say in Welsh.


Do you use the phrases on the dragon’s tongue (Cymraeg ar dy dafod)?


			Nearly all learners can ask for things in Welsh e.g. Ga i....(fynd i’r tŷ bach, cinio/brechdanau, ddŵr), bensil? 


Many learners report that they are using Cymraeg ar dy Dafod and that it helps them make progress when they move their names up from one target to another.





			Do you do ‘Cwestiwn yr Wythnos’?





			Nearly all learners report that they have a ‘Cwestiwn yr Wythnos’.  This is introduced in the assembly every Friday by the Criw Cymraeg and they practise regularly.











			Do you sing Welsh songs or hymns?


			Nearly all learners say that they sing Welsh songs e.g. the Welsh National anthem, ‘Molwn’, Sosban Fach and ‘Yma o Hyd’.





			Do you read Tric a Chlic books?


			Nearly all learners are using Tric a Chlic in the R-Bl 2 classes.  They practise letter sounds regularly and read the books in their Welsh lessons.





			Do you do ‘Helpwr Heddiw?’ Does Helpwr Heddiw ask Welsh questions to the class?


			Nearly all of the learners report that they have a Helpwr Heddiw in their class. The ‘helpwr’ caries out class duties mainly.  This role could be developed so that the Helpwr Heddiw asks basic Welsh questions e.g. sut mae’r tywydd heddiw?, Sut wyt ti?  Pwy wyt ti?,  Ble wyt ti’n byw?,  Beth yw’r dyddiad heddiw?





			Does everybody in your class make an effort to speak more Welsh?


			Most learners report that everyone in their class makes a good effort to speak Welsh.  





			Do you order your dinner in Welsh? What do you have to say?


			Nearly all learners say that they ask for lunch sometimes e.g. ‘Ga i daten pob?  Ga i ginio?’  





			Do you have rewards for speaking Welsh?


			Nearly all learners report that they have a certificate every Friday for the ‘Siaradwr yr Wythnos’ in the Welsh assembly.  Also, for those speaking a lot of Welsh in class , they have pom poms in a jar as part of their reward system.





			How well do you think you are doing with speaking Welsh?


			Nearly all learners believe that they are ‘good’ at Welsh.  





			Can you think of different questions to ask me about myself in Welsh? What can you find out about me?


			Most learners can ask questions on personal details e.g. Pwy wyt ti?  Ble wyt ti’n byw?  Wyt ti’n hoffi hufen ia siocled? Wyt ti’n hoffi pêl-droed? Faint yw dy oed di? The older learners in Bl 5/6 are very confident when speaking Welsh.











			Stengths:


			· Nearly all learners have a positive attitude to the Welsh language.


· Many of the older learners (Bl 3-6) are able to speak Welsh confidently.


· Nearly all learners have a strong Welsh identity and appreciate the importance of learning Welsh and regard it as an important part of Welsh culture. 





			Targets agreed with KH





			· Develop the role of the Helpwr Heddiw in all classes by using the Helpwr Heddiw question cards to drill basic questions and answers in Welsh by 29/09/23


· Ensure that Welsh is used across the curriculum consitently throughout the school by 29/09/23


· Develop basic Welsh skills in the Foundation learning classes on a daily basis through role play, continuous provision and Welsh songs by 29/09/23


· Achieve the Cymraeg Campus Silver award accreditation by 15/12/23
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Impact Assessment Summary Sheet 

Health and Wellbeing 2022-23

		Priority: : 

To support and to develop pupils’ self-confidence and self-esteem so that they believe that they are able to achieve







		Success criteria:



		· Most  pupils report that they feel confident in their abilities.



		· Most pupils engage in tasks and events with confidence



		· The behaviour of most pupils is consistently good



		







		Evaluation on planning for and securing improvements 



		R

		A

		G



		Did the action plan address the issue and meet the success criteria?

Yes  on the whole



Engagement /Self Esteem

Whole school snapshots identify that nearly all  pupils in the reception class have  demonstrated the ability to engage with learning  and have demonstrated some improvements with self esteem, with many of them  making good progress.  Many pupils in the lower end of the school have also made good progress , however there is a group in the Year 2 class who have significant emotional challenges who have made some progress and still have difficulties in this area.



RADY - Self esteem & Progress Y1

The school has worked the RADY programme for the Year 1 class at school.  Teacher observations indicate that there has been an overall uplift for most of the target group in Year 1 with some children moving from the below age related expectations into age related expectations and two identified RADY children have moved from the age related expectations into the above age related expectations



Self and Peer assessment - Monitoring

Nearly all classes showed evidence of peer and self assessment during work scrutiny.  Clear evidence of progression was observed throughout the school. Children were able to identify and talk / write about areas of their work that was good and areas that could be improved in both their own work and in others work.  Self assessment was strong. Peer assessment is an area to be further developed. 



Commendation assemblies / School concerts

Assemblies occur both as a whole school and within own classes.  Successes are celebrated both for in school achievement and also for extra curricular activities. Outside achievements are celebrated in the public foyer for achievements outside of school. All pupils are recognised for their efforts by having their photograph on the wall



Speakr

Speakr is used in most classes on a daily basis. Pupils also use ‘Speakr’ during CWTCH sessions.



Nurture - Numbers 

Children accessing the Nurture provision for specific sessions, break time and lunch time sessions - 48

Nearly all children have made progress in learning and have also been able to engage



CWTCH



Council community working - Dog Fouling project



		

		

		



		What was the level of impact on the quality and consistency of teaching & learning overall?     Positive



Most children showed increased confidence in all aspects of school life over the year.  The Happen Survey identified the fact that sleep was an issue for many of our children.



		

		

		



		1. What impact has the action plan had on staff? 



Staff awareness and the need to address and provide opportunities develop pupils self esteem and confidence.

Staff realise the benefit of positive praise and reinforcement and the success criteria play a significant role in allowing pupils to see that they can achieve in their learning.



Well being snapshots prove extremely useful in focusing on individual children's needs and ways forward for these pupils.



		

		

		



		2. What impact has the action plan on the Wider School Community?  



Pupils have developed good levels of confidence and self esteem during the year .  This has found our school council becoming part of the Town Council - Youth Council.  They have attended cluster meeting expressing their news and opinions in an open forum.  



The council have also worked on a  community project which has included working with members of the council, members of the community and members of the public.  They have also gone on to provide a service to the general public.



Pupils confidence to stand up in national award ceremonies and present their work in:

WRU - Minecraft competition

Heritage competition 

In both events the children from Golwg Y Cwm showed  an understanding of the task, confidence and awareness of the audience and performed extremely well.  They were very proud of themselves.



		

		

		



		

		

		

		



		3. Lessons learned & key operational observations

Provide 

We will continually need to promote opportunities for pupils’ to realise their potential and improve their self esteem.



Our social and emotional provision is invaluable.



A whole school ethos of positivity and respect and promoting positive self image is essential for our pupils.



Having high expectations is essential as many of our pupils are more than capable of achieving high.
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